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Barbara G. Tucker

Former Editors’ Thoughts

Last year, I made a big decision—to retire. I had planned to work until a
certain age, but various matters influenced me to go ahead and take the
plunge into unemployment with benefits, you might say, a year early. For
one, I have a grandchild now and wish to spend more time with her and
help my son and daughter-in-law with childcare expenses. Second, I had
taught 47 years and honestly, enough is enough, and I do work for the
University System of Georgia and the retirement benefits are acceptable.
However, to be honest, some more negative phenomenon came into the
decision. As a department chair, the constant policy changes in the USG
had put me in a state of burnout. As a “middle-range boomer” (born half
way through that period) I had more and more trouble entering into the
world view of 18-year-olds. And need I say the word: AI? Fighting the battle
of dealing with students who decided to use Chat GPT rather than do the
work of writing to express their own voices and viewpoints became a deal-
breaker for me.

Now, I am being personal here, so don’t assume I'm a Luddite who rejects
technology; I have used Al Generative Writing for a few tasks, and basically
found it helpful but lacking. That’s not the point here, though. I was asked



by the current editor of Proceedings, Nathan Bedsole, to reflect on my
time as the former editor and my time with Georgia Communication
Association. Both of these parts of my life have been important to my
professional development and collegial relationships over the last 18 years.

I attended my first GCA conference in 2006 at Toccoa Falls College. Thanks
to GCA, I have visited many institutions, public and private in Georgia:
Brenau University, Georgia Southern University, Clayton State, Abraham
Baldwin Agricultural College, Gainesville State College, Georgia Highlands
College, Georgia State University, Georgia College and State University,
Middle Georgia State University, Columbus State University, University of
West Georgia, University of North Georgia, Augusta University, Piedmont
University. And we hosted at Dalton State in 2013! I list all these institutions
to show the breadth of institutional involvement in GCA as far as public and
private, R1 and access, large and small, urban and rural. We all have been
able to see other facilities, meet colleagues, learn about programs, and get
out of our comfort zones.

For me and others, we also were offered a somewhat lower-pressure and less
costly environment to run ideas and drafts of paper by others for feedback
before moving on to larger conferences or publications. We have also been
able to sample the sites and cuisines of different parts of Georgia. Unlike
many state communication organizations, we are also an affiliate of the
National Communication Association. I have always considered that huge
conference sort of the acme of conferences, but I have never been able to
attend personally. GCA’s conference is a smaller, more cost-effective, and
accessible alternative.

Needless to say, there have been some tough times for GCA as far as
engagement, both during COVID and during parts of the 2000s, but thanks
for the tireless work of some of my favorite people, the organization kept
coming back and growing: Pam Hayward, Bill Price, Rick Lindner, Travice
Obas, Penny Waddell, Julie Clay, Keith Perry, Matt LeHew, Steve Stuglin,
Amy Mendes, and so many others that I apologize for forgetting here. I was
an officer back in the eight-year rotation time, and I always looked forward
to those meetings in Macon or Gwinnett County twice a year, until life
became mediated by Zoom and Teams.



GCA, then, has been a vital part of my life and has exposed me to countless
experiences. For three years I was the editor of Proceedings, after my
rotation as an officer concluded and also after the passing of Thad Nifong,
the previous editor. It was a pleasure to work with the scholars and their
submissions and to produce a publication for the organization that I believe
tulfills four functions:

1. The sharing of knowledge we have learned through primary scholarly
and practical research, since all of us in the organization are scholar
practitioners;

2. Providing an opportunity for the presentations to be solidified in
writing, an exercise that helps the readers’ knowledge base but also helps
the writers’ thought processes;

3. Confirming the credibility of our organization to the larger
Communication discipline community;

4. Allowing a publication outlet that might help for tenure and promotion
purposes.

[ am often very impressed by the quality of the Proceedings articles, as well
as their breadth: from a detailed explanation of a great idea for teaching
communication principles to a comparative analysis of English and Turkish
propaganda created by ISIS. Serving as the editor allowed me to sharpen my
writing skills while learning from others about communication practices
and concepts that I would probably not have heard about or pursued on my
own.

The one downside of the editor gig is that I always wished there were
more submissions! I understand that in some cases there is a desire

to submit the material to a “higher-tier” journal. I also understand

that converting a presentation to a full-length journal article is time-
consuming when, perhaps, there might not be much incentive, as for us
in the access sector whose jobs do not depend on publishing. I have been
published in Proceedings in the past four times. However, this year, facing
retirement and an overfull schedule, I bowed out, even though I believed
my investigation of student responses to an Artificial Intelligence writing
assignment would be helpful to others.



We Proceedings editors get why some folks might find putting their
presentation into formal shape is hard before Spring finals. I would
encourage a longer view, as is needed at other conferences (such as
Southern States): write the paper as you are preparing the proposal and then
presentation, and use feedback from the conference to edit and perfect the

paper.

[ am writing this with 15 days left as an employee of Dalton State College,
where I have spent the last 21 years of my (almost) half-century career.

It has been good, in the purest and deepest sense of that word, such that

I do not need superlatives. Folks keep asking me what I am going to do
in retirement. “Rest,” I say, and then “spend time with family, write more
novels, travel a bit, and before everything else, clean (out) my house.”
What I do not mention, but do here, is that I will keep my eye on Georgia
Communication Association and peek in at the website in a month or so,
and then later, to see what Proceedings and the organization is doing.

Thank you for being part of the ride!

Barbara G. Tucker
Dalton State College
btucker@daltonstate.edu



Jasmine Hope Jackson

1964 Marietta Daily Journal Coverage of Marietta High School
Integration

In 1967, an estimated 74% of US citizens were reported to have read the
newspaper daily (Mayer, 1993). In the 1960s, newspapers were uniquely
trusted sources of information; even with growing television viewing,
Americans considered newspaper information more credible (Carter &
Greenberg, 1965). This credibility had a significant impact. Erikson (1976)
claims that newspaper endorsements helped convert voter support from the
Republican Party to the Democratic Party in the 1964 presidential election.
News coverage of that very election graced the front page of The Marietta
Daily Journal, serving Marietta, Georgia, north of Atlanta, on August 27,
1964. Seemingly less important was local news nestled between articles about
Lyndon B. Johnson’s running mate choice and updates regarding local armed
robberies (Moore, 1964). Two young, Black women integrated the entirely
white Marietta High School, and the article’s reporter, Silas Moore, claimed
the historic transition was uneventful. This analysis will challenge Moore’s
depiction by analyzing perspectives shared by one of the Black integrators,
Daphne Darnell Delk, in a 2009 interview and other related sources.
Instead of centering the Black primary stakeholders, Moore made whiteness
central and thus provided a misleading account of the historical day, which
has contributed to an incomplete public memory among Mariettans for
generations.

Silas Moore of Hodge, Louisiana, moved to Georgia no later than his high
school years, then attended Oglethorpe University (L. Moore Obituary,
2023). After college, Moore secured a reporting role with The Marietta Daily
Journal (hereafter Marietta Journal) and has several columns in the paper’s
archives. Moore used fewer than 220 words to herald the historic integration
of Marietta High School, the first public school integration in Cobb County,



GA. His message is best abridged in a keyword from the title of his article-
“calm” Moore set Mariettans at ease with the hopeful picture of a day
“without an incident” (Moore, 1964, p. 1). The school principal was quoted
as reinforcing the day’s unique tranquility, and the superintendent praised
the school for their unblemished reputation of good behavior. One first-year
student added, “T haven't thought much about it myself” (Moore, 1964, p. 1).
The three sources directly quoted in the short article were white and thus held
different stakes than the two Black women, Daphne Delk and Treville Grady,
integrating the school. Moore briefly mentioned that the Black students were
spotted together in biology class before the school’s early dismissal at noon
(Moore, 1964). Given the racial climate of the time, it is not surprising that
Moore did not include direct quotes from the Black integrators. Still, Moore’s
omission of the perspectives of Delk and Grady informed a slanted public
memory.

Silas Moore was not a lifelong journalist. After his stint of reporting in the
1960s, Moore worked for nearly 30 years for Georgia’s State Board of Pardons
and Paroles (L. Moore Obituary, 2023). Moore is connected to the historic
1915 lynching of Leo Frank in Marietta, GA that spurred the creation of the
Anti-Defamation League (Leo Frank Case, 2003; Moseley, 1967; Phagan,
1987). After the body of thirteen-year-old Marietta girl, Mary Phagan, was
discovered at her job at the National Pencil Company, Frank was tried and
arrested for her murder based on inconclusive evidence (Leo Frank Case,
2003). A mob kidnapped Frank from ajail in a neighboring city and caravaned
to Marietta, where they hanged him. Sources highlight Frank’s case as the
first known Jewish man lynched among the reported 570 Georgians lynched
between 1880 and 1946 (Boynton, 2019; Moseley, 1967). Through his role
with the state parole board, Moore was central to the process that granted
the posthumous pardon to Frank in 1986, which is specifically criticized in
Mary Phagan’s great-niece’s book (Phagan, 1987). Marietta’s history weaves
a connection between Moore, the infamous lynching of Leo Frank, and the
high school’s integration. At the time of his Marietta Journal article, the
Marietta High integration was one of countless, varying accounts of US
school integration.

Integration in the US and Georgia Race Relations

In 1954, the US Supreme Court unanimously ruled that segregation of



10

public schools was illegal in Brown vs. Board of Education of Topeka, Kansas,
also known as Brown I (Russo et al., 1994). Previously, American schools
operated under “separate but equal” guidelines established in the 1896 Plessy
v. Ferguson ruling (Russo et al., 1994). On the surface, Plessy v. Ferguson
seemed equitable and even desired by some Blacks interested in maintaining
strong community bonds (Rogers, 2008; Yow, 2015). However, Black schools
were not provided equal accommodations and resources. Russo et al. (1994)
continue that the extension of the case, Brown I, in 1955 was a more actionable
step in calling school systems to take “prompt and reasonable” action (p.
299). Responses to these changing statutes varied across US school systems.
Due to their exposure on mainstream media platforms, early integrators, like
The “Little Rock Nine” in Arkansas (1957) and Ruby Bridges in Louisiana
(1960), are familiar to those even possessing a cursory knowledge of US
school integration (Gordy, 1997; Meadows, 2011). Moore’s article serves as
a site of memory, shaping how the public recalls this historic integration in
Marietta, Georgia. “Sites of memory, textual or material remains of the past,
provide rhetorical resources for shared or collective remembrance,” explains
Hoerl (2009, p.57). The public uses these resources dynamically, thus outputs
cannot be controlled. Lueck et al. (2021) adds, “...public memory, like all
ideological rhetorical claims about the past, does not merely reflect and
preserve, but rather asserts and transmits conceptions of history, culture, and
identity” (p.9). Public memory is not objective but rather reifies the subjective
perspectives of dominant influencers over time. This profoundly connects
with this paper’s argument that the Marietta Journal’s coverage of Delk and
Grady entering Marietta High School in 1964 may skew the community’s
public memory for generations. Furthermore, the reporting of the integration
is situated amidst the contemptuous racial history of the state.

Scholars investigating integration in Georgia schools will find a compelling
foundation in the history of race relations in Georgia. The 1864 burning of
Atlanta, Georgia, is considered one of the greatest successes of the Union
Army during the Civil War by hindering Confederates’” access to supplies and
injuring their morale (McCarty, 2012; Nelson, 2016). In 1906, after reaching
a tipping point in racial tension between whites and the advancement of
Black socialites after Reconstruction, mobs of whites assaulted hundreds
of Blacks and killed dozens on Atlanta streets (Jones, 2023; Kuhn & Mixon,
2005). Atlanta author Margaret Mitchell's 1936 novel Gone with the Wind
is set in Georgia and was made into one of the most pivotal films in US



cinema history (Haygood, 2021). Scholars also persist that the story feeds
the Civil War’s “Lost Cause” myth that justifies the goals of the Confederacy
and insists the institution of slavery was benevolent (McCarty, 2012; McNutt,
2017). The last recorded mass lynching in the US of two Black women and
two Black men was in Walton County, Georgia in 1946 (Wexler, 2003). Lastly,
Georgia incorporated the Confederate emblem in its state flag in 1956 which
scholars find symptomatic of many Southerners’ aversion to the dismantling
of racial segregation in the era (Reingold & Wike, 1998). These are only a
few snapshots of the lineage of racial strife in the state. This paper will now
provide additional geopolitical context about the site of the 1964 integration
of Marietta High School- Marietta, Georgia.

The land that makes up what is known today as Marietta, Georgia, within
Cobb County (est. 1832) once belonged to indigenous Cherokee farmers
before they were forcibly relocated to Oklahoma settlements (Glover et al.,
1999). McCleary et al. (2007) describes, “The earliest white settlers who
moved to western Cobb County after Indian Removal brought slaves to clear
the land, construct buildings, work the fields, manage livestock, and perform
household duties. As farm production increased, so did the demand for
slaves” (p. 4). Free labor fueled the area’s crop economy, with 3,500 enslaved
Blacks reported in Cobb County in 1860 (Glover et al., 1999). Chartered in
1852, Marietta was most likely named after the wife of Thomas Welch Cobb,
namesake of the county (Glover et al., 1999). The completion of the railroad
system in the city in 1845 bolstered the area’s explosive growth from its humble
agrarian beginnings (Glover et al., 1999). Despite such growth, oral accounts
of Marietta residents recalling the early 20th century mostly describe the city
as rural. Yow (2015) provides a helpful timeline,

Through the nineteenth and twentieth centuries, it was a tannery town,
a railroad and a cotton town, and then a factory town—thanks to the
wartime arrival of (now) defense giant Lockheed Martin. During the Civil
Rights era, Mariettans remained mostly outside the tempest that tossed
other cities, with only a few sit-ins and one vocal white supremacist group
to its name. (p.74)

Since Marietta was comparably “quiet” during the Civil Rights movement, the
integration of Marietta High offers a critical vantage point that feeds public
memory. To further contextualize Marietta High, this paper now highlights
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the role of the area’s high school serving Blacks before integration, Lemon
Street High.

Lemon Street Grammar School was funded by Marietta’s school board in 1894
for the sole purpose of educating Black students (Barber, 2012). Subsequently,
Lemon Street High School was built in 1930 as Marietta High was reserved
for white students (Barber, 2012; McCleary et al., 2007). “Until the end of
the segregation era, Lemon Street High School...was the only public school
in Cobb County where young black people could complete a high school
education,” clarifies McCleary et al. (2007, p. 20). Lemon Street High in
Marietta served Blacks from the entire county. For example, Lemon Street High
was the only option for Black students in a neighboring city, Powder Springs,
which received New Deal funding to bus the students to Marietta (McCleary
etal., 2007). Once these resources expired in the late 1940s, students were left
to figure out their commute to school or could no longer pursue education
(McCleary et al., 2007). Descriptions of Lemon Street fit descriptions of
other Black schools of the era- willing teachers and administrators, but dire
resources. McCleary et al. (2007) reports, “Though the students got ‘hand-
me-down’ books and sports equipment from white Marietta High School,
many said that the teachers made the difference. Parents were very involved
in the school and gave the teachers their full support” (p. 20). In a social
media post, Cobb County Government (2019) reported that when Daphne
Darnell Delk attended Lemon Street High, her books were more than 30
years old. In her interview, Delk not only challenged the outdated materials,
but also felt the teachers reached a ceiling of ability to prepare students for
college and beyond (Delk et al., 2009a). Access to DelK’s oral history provides
a critical counter perspective to Moore’s Marietta Journal article. Herein lies
the tremendous value of oral history.

The Value of Daphne Delk’s Oral History

Oral history, e.g., an audio recording of an interview, can magnify nuanced
perspectives and give unexpected voices a platform. Rogers (2008) explores
an oral history project of middle-class Blacks in the Mississippi Delta region
who blame desegregation and government assistance for the decline of their
community’s cohesion. Scholars used spoken memories from interviewees
as case studies of life-course theory. This detailed study necessitated a rich
understanding of the community’s experience. Oral history holds unique
affordances when compared to other genres of autobiography. Thompson



(1994) provides the following context:

One example is in work by Stefan Bohman, who has looked at a set
of Swedish autobiographies by the same authors who recorded oral
testimonies and demonstrated how people did write and speak about their
pasts in very different ways....[showing] written autobiographies tended to
be much more formalized and much less immediate, while in the spoken
testimony there was a much higher proportion of direct feeling and real
particular evidence which could have only come from direct experience.

(pp. 9-10)

Oral histories possess an unfiltered quality. In the oral history examined
for this paper, there were omissions in the transcript of the audio file,
including a reference to the Middle East that may have been considered
politically incorrect (Delk et al., 2009a, 2009b). In that moment, Delk
recalled constant bomb threats at Marietta High during her tenure there and
mentioned Iraq and Iran supposedly to draw a parallel to a current wartime
experience. It is possible this was omitted from the transcript erroneously
or for appropriateness. Either way, the respective moment in the transcript
was edited compared with the verbal account, which proves more authentic.
Listeners hear when Delk chose to pause, laugh, or audibly emote, which
all provide a more robust account and countermemory. O’Brien & Sanchez
(2021) explicate, “Countermemory can be defined as a marginalized (or
often erased) form of remembering, one that resituates the narratives of the
oppressed or forgotten as equal to dominant narratives and often contains
the same- if not more- historical evidence,” (p.5). The unearthed perspectives
shared in DelKs interview affirm the value of oral history, specifically as a
countermemory tool. To read Daphne DelK’s story provides one valuable
narrative, while listening to her tell her story yields an even more heightened
understanding.

Delk’s Account of Integrating Marietta High School

Daphne Darnell Delk passed on March 3, 2024 (Daphne D. Delk’s Obituary,
n.d.), but not before leaving an audio recording of her story. In 2009, a local
oral history project in connection with a course at Kennesaw State University
in Kennesaw, Georgia, published an hour-and-a-half interview with Delk
at the Georgia Room of the Cobb County Main Public Library (Delk et al.,
2009a). In the Delk et al. (2009b) interview, she began the conversation with
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a portrait of her upbringing in Marietta:

I grew up in a city that I thought was pretty, not sleepy, but comfortable.
There was an atmosphere that was aptly apparent based on the black
population and the white population. Growing up we knew the differences.
We were aware of the differences and I think early on through those that
came before me that were educated in my family, they always reiterated
to me what was important and what was going to make me successful in
life. I thank God for having those guides coming along because it sort of
prepared me for what was ahead. Growing up in the community that was
sort of, at that particular time, very rural and there wasn't a lot of, as they
say now, citified attempts at getting information. (p.1)

Delk described Marietta as a rural city with a clear demarcation between
Black and white people. This context supports a later portion of the Delk
et al. (2009b) interview when she is asked if she knew anyone at Marietta
High School when she integrated to which she responded that she “walked
in just as blind as a bat” (p.6). She did not belong to a group simply living life
separately yet alongside whites; rather Blacks and whites lived worlds apart.
Yow (2015) further elucidates,

When the schools desegregated—a full decade after the decision in Brown
v. Board Marietta was a city of around 25,000 people, about fifteen percent
of whom were black. At that time, white Mariettans made twice the money
black Mariettans did, held a larger share of professional and skilled jobs,
and were on average four years more educated. (p. 74)

The systemic barriers experienced by Black Mariettans resulted in them
receiving lower pay and inequitable education.

Despite glaring disparities, there was immense pride in Delk’s community,
and people especially revered Black ministers, nurses, and teachers (Delk et
al., 2009a). As she communicated her desire to transfer to Marietta High,
some perceived it as ingratitude for the resources and personnel at the Black
high school, Lemon Street. Delk found some of her greatest opposition
came from those in her community (Delk et al., 2009a). The Lemon Street
principal asked Delk, “What’s wrong with our school?” (Delk et al., 2009b,
p.3). Delk maintained that she was appreciative but sought a more rigorous
program. As a ninth grader, she often asked her principal and teachers about
securing better books. It is plausible that educators from Lemon Street and



others from the Black community grappled with self-preservation and the
potential degradation of what was considered by some as the “center of black
community life” (McCleary et al., 2007, p. 21). Delk’s departure clarified paths
for other Black students to leave Lemon Street, and she served as a de facto
advisor for those considering the transfer to Marietta High. After merging
with Marietta High in 1967, Lemon Street High was demolished (Barber,
2012; McCleary et al., 2007). This paper now expands on Delk’s unapologetic
pursuit of higher education that materialized as an action plan to transfer
from Lemon Street High to the community’s all-white high school, Marietta
High.

A Black hairdresser in Marietta, Katherine Grady, was a wellspring of
information whom Delk would visit to overhear community news (Delk
et al., 2009a). Drawing upon her clients’ experiences and networks, Grady
advised Delk regarding official steps to transfer to Marietta High. Moreover,
Katherine Grady was the mother of Treville Grady, who integrated Marietta
High School with Delk. In addition to having strong grades, the two women
were required to have recommendation letters, physical exams, and could not
participate in any activities for the first year (Delk et al., 2009a). Delk reflected
on the stipulations and assumed many restraints were in place to govern
incoming athletes. After two weeks, Treville Grady left due to pregnancy. This
review did not find any primary sources chronicling Treville Grady’s lens of
the integration experience. After Grady left, Delk recalled the fear of being
left as the only Black student at Marietta High (Delk et al., 2009a). More Black
students arrived in her upperclassmen years, and she guided some through
their transitions. Delk was the first Black graduate of Marietta High School
(Delk et al., 2009a). This historical achievement was not without challenge
for Delk.

It is reasonable to assert Daphne Darnell Delk did not experience the total
calm Moore boasted of in his article when she integrated Marietta High.
She was assigned a special entrance to use with Grady, and later learned
undercover police officers were seated all around her in classes (Delk et al.,
2009a). Delk described her larger fear of keeping up academically over safety
or mistreatment. However, fear of physical danger still loomed. Delk et al.
(2009b) captured DelK’s retelling of hard moments at Marietta High,

Iremember walking down the hallsand sometimes the hallswould separate,

15
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people would just fly up against the wall to let me pass. In my mind I was
thinking, “Hm, at least they’re acknowledging that I'm coming through
and theyre not doing other things to me.” I used to get the occasional
paper ball or people would spit in my path. They would move away if I sat
down at a table in the lunchroom. In the classroom they would move if...
[show of emotion]. (p.4)

Memories of social exclusion were difficult to recount; Delk continued after
gathering herself from the emotional memory that brought her pause. Later in
the interview, she recalled daily bomb threats at 2 PM for over a year and the
proximity of David Duke’s Ku Klux Klan (KKK) headquarters to the school
(Delk et al., 2009a). Bomb threats and racial terrorism attributed to the KKK
would not yield a completely calm environment. Admittedly, besides the
emotional pause Delk took when describing the treatment she received from
opposing students, her recollection was upbeat, proud, and determined. Delk
also recounted a few stories of white students and teachers who were kind and
helpful (Delk et al., 2009a). She did not overly emphasize her mistreatment
but rather continuously highlighted her devotion to education. She asserted,

..understand in my mind that it’s not the socialization I'm seeking, I'm
seeking the education which is more important and I've got to get that
message to them that I'm not so much wanting to be them or be a part of
them as much as I want to be able to compete with them in a world that
may not give me the same opportunities as they have. (Delk et al., 2009b,

p.5)

Throughout the interview, Delk clarified that her motives to thrive
academically at Marietta High School were paramount to social acceptance.

Delk’s oral testimony was authentic and respectable. On one hand, it is arguable
that her steadiness reflected the calm narrative Moore peddled. Delk was
purpose-driven and spoke with great thoughtfulness and impulse control.
However, the steadiness she experienced during the integration was the
product of her determination and not a completely calm school environment.
Yow (2015) extends, “Delk’s successes...masked a lonely, difficult high school
career” (p. 75). Moore’s article too quickly wraps up the historic event on
August 27, 1964, as wholly successful. Readers were not prompted to remain
curious about the experiences of Delk and Grady. Seemingly, several unnamed
factors prevented the inclusion of Delk and Grady’s words in the 1964 article.
Regardless, this account reinforces the symbolic annihilation of Blacks and



other marginalized groups in the media (Tuchman, 2000). Delk and Grady’s
perspectives were not highlighted even while they were the main actors of
the event. Jones (2023) summarizes a related anecdote explaining, “Black life
is violently suspended between erasure and carefully curated inclusion” (p.
523). The perspectives of the two women are not made central in any way;
rather, they had an odd, minor presence in their own story. Erasure and the
implications for collective remembrance in this account and others continue
to intrigue historical scholars.

The omission of Delk and Grady’s perspective was not without effect. Cochran
& O’Brien (2024) assert, “...Black public memory in the United States has
been historically marginalized or outright erased...” (p.4). This erasure has a
lasting impact on American communities. Yow (2015) might argue that Moore
offered a whitewashed account of the integration of Marietta High, consistent
with other race-relation narratives specific to Marietta. Yow specifically
examines the narrative being reinforced in Marietta High School’s football
culture since the integrated team won the state championship in 1967. Yow
claims the over-emphasis on the city’s peaceful integration “[affects] the ability
of Mariettans to reckon critically with the past and devise just strategies for
confronting contemporary school resegregation” (2015, p. 73). Yow contends
that activists have been lulled by a facade of racial harmony repeatedly
employed by the devices of community culture. The critique aligns with this
paper’s argument regarding the importance of countermemory when public
memory is shaped by dominant groups instead of those most impacted by an
event.

Conclusion and Implications for Further Research

This review maintains that the 1964 reporting by Silas Moore was too narrow
in scope to fairly convey the tone of the integration of Marietta High School.
Marietta, like countless American cities, is fraught with the consequences
of long-term problematic race relations between Black and white citizens.
Additionally, media artifacts have and will continue to shape the public
memory of these racialized historical events. To this end, oral history is
uniquely poised to showcase the perspectives of previously disenfranchised
voices. Should researchers only access accounts like Moores, the integration
of Marietta High School will only be remembered as “calm.” Daphne Delk’s
oral history account provides a countermemory to Moore’s article, informing
a more comprehensive and honest public memory.
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Coverage of this integration event by Black media would be an important
comparison to analyze. Based on an archive search, the most prominent Black
newspaper in the metro Atlanta area at the time, Atlanta Daily World, did not
cover this specific event. Future research might juxtapose this article with
content written by Black media referencing the integration of another public
school in Georgia. Also, opportunities exist to investigate other Marietta
Journal reporting that aligns with the racial harmony narrative Yow (2015)
claims have continued since the 1960s. Lastly, Delk mentions losing contact
with Treville Grady after only a handful of encounters after the historic
integration. While pregnancy alone may have provoked an early departure
from Marietta High, it would be interesting to learn if additional factors
dissuaded Grady from re-attending and how the integration impacted her
overall. It should not be assumed that Delk and Grady processed their shared
experience identically.

Jasmine Hope Jackson
Georgia State University
jjackson377@student.gsu.edu
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Lauren Lane & Davia Rose Lassiter

Twice as Good: Black Women and the 2024 Election

“You have to work twice as hard ...”

Ask a Black person to complete this sentence and they might say something
like “ to get half as far” or “to be considered half as good.” Whichever way
they spin it, the understanding remains consistent: Black people must put in
twice as much work as a white person to see only half the results. For Black
women, the outcomes can be more bleak. For example, they continue to earn
degrees—two-thirds of all bachelor and doctoral degrees awarded to Black
people—but they are nearly absent from corporate leadership (less than 3%)
while white men represent more than half (56%) of C-suite officers (Allen
& Lewis, 2016; Dickens et al., 2019; Harris, 2021; Krivkovich et al., 2024).
In spite of a history of gendered racism, Black women continue to pursue
excellence by working hard and striving for their dreams.

Consider Kamala Harris: She built her career as a prosecutor, attorney
general for California, and Congressional senator. She unsuccessfully ran for
president but made history as the first Black, Southeast Asian, and female vice
president during the Biden presidential administration (2021-2024). When
President Biden withdrew from the 2024 presidential race, Harris was thrust
into the race but lost to Donald Trump. This begs the question: How does a
candidate with the experience, accolades, and vision of Harris lose to Trump,
a twice-impeached convicted felon and grossly under-qualified person?

While many factors were likely at play, the results of this election reflected the
need to reconcile how America sees Black womanhood. Slavery is the starting
point, as anachronistic as it might appear, because controlling images are
rooted in antebellum-era ideologies that persist today. The original controlling
image or trope is Mammy, an obedient domestic servant dedicated to her
white owners (Collins, 2022). The post-emancipation workforce options for
Black women was a single-course route: Nearly all who migrated north in the
early 1900s were hired as domestic servants for private households with strict
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guidelines for appearance, greetings, and access to the residence (Collins,
2022; Omolade, 1994).

The Mammy stereotype maintains the ideal relationship white Americans
want with Black women whereas the next example, Jezebel, is a stark contrast.
This stereotype positions Black women as sexual deviants in spite of their lack
of bodily autonomy (being sold while completely nude and sexually abused
by their owners) (Collins, 2000; Harvey, 2020; hooks, 1981). These harmful
practices bolstered ideals of white male superiority and white female decency
while forever hypersexualizing Black women (hooks, 1981; Leath et.al, 2022;
Tate, 2015).

The Matriarch further stigmatizes Black women as angry and incompetent
mothers who are overworked and unable to properly supervise and raise
their children (Collins, 2022). A 1965 report, “The Negro Family: A Case
for National Action,” further perpetuated the Matriarch stereotype (hooks,
1981). Then-Assistant Secretary of Labor Daniel Moynihan authored this
study and concluded that Black women’s assertiveness was problematic and
racial oppression could be eliminated if they were more passive, subservient
and supportive of patriarchy (hooks, 1981). In short, Mammy-like tendencies
were more preferred.

Therefore, we argue that Vice President Harris’ success represented an
interruption to a legacy of whiteness and male domination. Barack Obama’s
presidential terms disrupted the racial domination but a Harris presidency
triggered so many fears that it was a main factor in her loss. Her audacity
and accomplishments were undeniable but a win was a threat to the multi-
century tradition of white men in the top spot. Additionally, the “twice
as good” concept is not only specific to the Oval Office. Black women in
corporate America and workplaces around the U.S. also experience backlash
because their achievements and acumen represent disruption. Once again,
it is important to understand the traits associated with controlling images
because what is ultimately being “controlled” are people’s perceptions. For
example, when an African American female employee seeks a leadership
role, negative perceptions often corner and constrain them to a place where
there is no way forward.

The same can hold true in academia. Consider Nikole Hannah-Jones’ tenure
denial from UNC-Chapel Hill—where she earned her master’s degree—



and despite being a MacArthur “genius grant” and Pulitzer Prize winner for
The 1619 Project, a multimedia exploration of chattel slavery published by
The New York Times (Folkenflik, 2021). Her application was pulled after
being presented to the Board of Trustees and top donor Walter Hussman
arguing journalism is moving away from its “time-tested principles” of
“impartiality” and “neutrality” (Folkenflik, 2021). The success of The
1619 Project reflected Hannah-Jones’ determination to report on the true
experiences of her community, but she continues to face backlash from the
politically conservative community, even Trump. Due to public outcry from
her supporters, UNC countered with a non-tenured offer which Hannah-
Jones’ rejected on live TV, announcing to CBS Mornings’ Gayle King that she
accepted an offer at Howard University, Kamala Harris’ alma mater (Goldberg,
2021). Nevertheless, this award-winning journalist was yet another case of a
qualified Black woman who worked hard for a certain level of success but was
systemically prevented.

Spoiler alert: There is no clear-cut solution to instant liberation from all the
ways in which American structures and systems oppress Black women, but
recognizing and supporting the ways in which Black women are resisting can
be helpful. Resistance takes many forms yet can be recognized in attitudes,
beliefs, and behaviors that deviate from the hegemonic restraints put in place.
Resistance looks like Michelle Obama declining to attend the inauguration of
Donald Trump. Resistance looks like Justice Kentaji Brown Jackson attending
the inauguration wearing Cowrie shells. Resistance looks like Kamala Harris
not extending J.D. Vance an invitation for a courtesy tour of the Vice President
residence. Resistance also looks like the collective grief expressed online by
the 92% once the election came to an end.

Patricia Hill Collins’ concept of Black feminist thought explained how self-
defining is a strategy to resist harmful controlling images and focus on
building self-confidence. Scholars like Idrissa J. Snider have extended this
concept. For example, Snider (2018) writes that integral to self-defining is
embracing ethnic pride and expressing Black womanness authentically while
abandoning efforts to undo controlling image influence. There is a clear plea
here to cease all damage control efforts on these stereotypes that have stained
Black womanhood. It cannot be overstated how radically liberating this call
is, as these controlling images are embedded in the very fabric of society and
Black women have worked tirelessly to try and reverse these stereotypes.
Respectability politics has been an overwhelming popular practice amongst
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Black women that involves adopting and emulating the conduct of white
women to hopefully dispel negative myths (hooks, 2015). Self-defining is the
very antithesis of respectability politics. This route to resistance is a brave
one, as seen with the actions of women like Harris, Obama, and Jackson.
Hannah-Jones also employed this strategy by walking away from UNC’s non-
tenure teaching contract:

Many people, all with the best of intentions, have said that if I walk away
from UNC, I will have let those who opposed me win. But I do not want
to win someone else’s game. It is not my job to heal this university, to force
the reforms necessary to ensure the Board of Trustees reflects the actual
population of the school and the state, or to ensure that the university
leadership lives up to the promises it made to reckon with its legacy of
racism and injustice.

For too long, powerful people have expected the people they have
mistreated and marginalized to sacrifice themselves to make things whole.
The burden of working for racial justice is laid on the very people bearing
the brunt of the injustice, and not the powerful people who maintain it. I
say to you: I refuse (Legal Defense Fund, 2021, p. 6).

Winston Churchill said it best: Those that fail to learn from history are doomed
to repeat it. And judging from the election results, birthing mortality rates,
gender pay gaps, relentless controlling images, and police brutality, America
hasn't learned much. While things often look and feel grim, Black women
have never fully given into defeatism: the Combahee River Collective is a
testament to this level of determination. They continue to navigate a culture
builtagainst them with as much grace as they can muster, not merely surviving,
but living full lives and making invaluable contributions to society. It is the
duty of that very same society to rid itself of ideologies that no longer serve
it, and shed practices that are ultimately doing it a disservice. It is through
resistance, activism, advocacy, and allyship that our society can hope to begin
to not only honor, but benefit from the twice as good.

Lauren Lane, M.S.
Georgia State University
llane@gsu.edu

Davia Rose Lassiter
Georgia State University
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Andre Nicholson

Harnessing Al in Journalism

Study.com conducted a survey of 1,000 students in the US and found that 89%
have used ChatGPT to help with a homework assignment. The use of artificial
intelligence, particularly tools like ChatGPT, are modern developments that
students are using, whether professors approve or not. The best way to tackle
the use of ChatGPT is to demonstrate how it can be used to enhance their
learning and not hinder it.

In a news writing and reporting class ChatGPT offers students a variety of
ways to enhance their learning, creativity, and journalistic skills. The key,
however, is ensuring the use of Al is not only enhancing student learning,
but it is also used in the most ethical way possible. One of the primary
advantages is the ability to refine story ideas through real-time assistance.
AT can function as a collaborative partner by helping students develop ideas
such as headlines, story topics, and even conduct mock interviews, or assist
with creating interview questions. while maintaining journalistic integrity.

One of the main sources of information for a news story is through personal
interviews. For a journalist to craft a good story they must develop well
thought out questions. To write, those questions need to be open-ended and
non-leading. By simply inputting a subject or topic, students can receive a
list of thoughtfully designed questions that encourage detailed, narrative
responses rather than simple yes-or-no answers. These types of questions
are essential for developing rich, informative stories. Students can make
a comparison between the questions they develop versus the ones crafted
through ChatGPT. This comparison allows students to develop skills in
generating solid interview questions.

Another valuable use of ChatGPT is the chatbot feature that is especially useful
for conducting mock interviews. Students can simulate realistic interview
scenarios, allowing them to practice asking follow-up questions, interpreting
responses, and adapting to the unpredictable nature of real conversations. This
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feature helps build confidence and sharpens interpersonal communication—
both vital skills for aspiring journalists.

When it comes to story development, ChatGPT can assist students in
generating compelling and timely story topics. By analyzing trends, social
issues, or local events, Al can suggest relevant topics that align with current
news values, such as proximity, conflict, and human interest. This helps
students stay engaged with what matters to their audience.

The first thing consumers read that will determine if they dive into the actual
story or not is the headline. It is a crucial element of any news story, and
ChatGPT can generate multiple headline options for the same article, offering
variations in tone, wordplay, and clarity. This allows students to select the
most effective headline that captures readers’ attention while remaining
accurate and concise.

Finally, AI serves as a valuable tool for media literacy when students use
it to compare Al-generated news articles with human-written pieces. It is
important for students to be able to decipher human-written stories from Al
generated stories. According to the Guardian, there is a record of Al creating
fake sources, “the invention of sources - is particularly troubling for trusted
newsorganizationsandjournalists whoseinclusionaddslegitimacyand weight
to a persuasively written fantasy” (Moran, 2023). By analyzing differences in
tone, accuracy, depth, and style, students gain a deeper understanding of what
makes journalism ethical and impactful. This comparison not only sharpens
critical thinking skills but also raises awareness about the limitations and
strengths of both human and machine-generated content. It is important for

The thoughtful use of Al in a news writing class offers students a powerful set
of tools to practice interviews, generate questions and headlines, brainstorm
story ideas, and evaluate writing quality. As technology continues to evolve, so
too must journalism education, ensuring that future reporters are equipped
with both traditional skills and modern tools.

Andre Nicholson
Middle Georgia State University
andre.nicholson@mga.edu
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Sheree Keith

Embracing generative Al in the classroom: Public Speaking

AT can play a powerful role in helping students practice and improve their
public speaking skills by offering real-time feedback, personalized coaching,
and a low-pressure environment for rehearsal. Here are several key ways Al
can assist:

1. Real-Time Speech Analysis

Al-powered platforms can analyze students’ speech for clarity, pacing, tone,
volume, and filler words like “um” or “like.” Tools such as Orai, Yoodli, My
Speaker Rhetoric, and Microsoft Speaker Coach provide instant feedback,
helping students identify and correct bad habits.

2. Facial Expression and Body Language Feedback

Some advanced Al systems use computer vision to analyze non-verbal
communication, such as eye contact, gestures, and facial expressions. This
feedback helps students become more aware of how their body language
impacts their message delivery.

3. Speech Content Evaluation

Al can evaluate the structure and clarity of a students speech, offering
suggestions on organization, word choice, and persuasive techniques. It can
even suggest ways to make the speech more engaging or impactful.

4. Language Support

For non-native speakers, Al tools can assist with pronunciation, grammar
correction, and vocabulary expansion, helping them build confidence in
public speaking in a second language.

5. Visual Aid Production

Al canbe used to help create effective visual aids for presentations. Programs
like Beautiful.Ai can help with the graphic design elements of slides and
other presentation aids. Students taking public speaking courses are not
always proficient in this area, which can be detrimental to their presentation.



Research on this topic also points to a few other ways that Al can be used in
the classroom.

Pekka Isotalus, et al. “Artificial Intelligence as a Feedback Provider in Prac-
ticing Public Speaking” Communication Teacher, vol. 39, no. 1, Jan.
2025, pp. 78-85. EBSCOhost, https://doi.org/10.1080/17404622.2024.240
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56-60. EBSCOhost, https://doi.org/10.1080/17404622.2024.2392765.
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Christian Norman

Embracing A.IL for Social Media/Marketing Projects in the Human
Communications Course

In recent semesters, I have attempted to reimagine my basic Human
Communication course to include more project-based learning activities.
During the Fall 2024 semester, | added an interactive Social Media/Marketing
project which encouraged students to consider using generative artificial
intelligence for part of the finished product. This was my first foray into
embracing the use of generative A.IL. into my classroom projects. The results
of the experimental activity were mixed, with some using A.I. effectively to
enhance their creative output, and others demonstrating many of the well-
earned criticism of A.I. usage.

The social media/marketing project required students to work in groups and
act as marketing agents for a client to market myself in a particular online
space. In the first semester, I acted as a hypothetical client for the groups,
asking the students to design a social media persona, logo, and bumper video
for me assuming that I wanted to become a content creator for a Marvel
mobile game called Marvel Strike Force.

I worked with our campus Marketing Communication staff to direct them
on how to best leverage YouTube for the client. Our university’s Digital
Communications Strategist Tyler White and I both led students to consider
using certain A.I. Tools to produce logos and bumper videos with their own
original concepts. White has an extensive knowledge of content creation and
manages the university’s own social media content, especially on YouTube.
His inclusion in the direction of the project allowed for more industry-
driven input on the ethical use of A.IL in such projects. Mostly, we directed
the students to use A.I. for creative ideas for developing the logo and bumper
video.

The students were given a week to work on the projects in their groups before
they were required to deliver a “pitch” to me, acting as their potential client.



Including a live, interactive presentation to the assignment allowed me to
question how and why particular creative choices were made. The answers
students provided helped to show me which students actually thought
through the choices they were making and feeding those ideas into A.I. and
which ones were just pumping out a generic logo and/or bumper video with
little thought put into why it looked the way it did.

The results of the project were decidedly a mixed bag in terms of quality. Some
groups produced logos that clearly demonstrated a targeted approach which
took into account the personality and goals of the client. Others produced
overly generic and/or sloppy-looking products. In future semesters, I decided
to put more input into what I was looking for in the finished product.
Importantly, some groups reported that they tried to use the A.I. tools at first,
but ultimately decided to abandon them altogether because they were not
happy with the results. One group lamented that the A.IL. logos kept coming
out with misspellings no matter how hard they tried to fix them. Another
group reported that the A.I. videos and logos they were getting looked much
worse than they could produce on their own.

My first foray into embracing generative A.I. in the classroom was an
educational experience for both myself and my students. My second time
trying this activity I made several adjustments to the project. Rather than use
a hypothetical client, I reached out to the university library to be a client. The
students were asked to create a social media plan for the school’s library social
media accounts to make students aware of services the library offers. Having
a more specific goal and a real client helped prevent some of the more generic
content ideas. Providing more specific goals also led to a greater ability to
direct students in the use of A.I. to further their own ideas rather than having
A L come up with the entire idea. In the future, I hope to have more classroom
projects in which A.I. can enhance student creativity in ethical ways.

Christian Norman
Middle Georgia State University

christian.norman@mga.edu
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Michael North

Al is everywhere. It doesn’t have to take over your classroom

“Ecausebay itway ervesay as a eference-ray and allows the viewer to omparecay
the sizes of bars accurately”

The profound statement above was submitted as an answer to a quiz question
in a graduate course. No, the course was not part of a modern language
program. Rather, the graduate student copied my question into an artificial
intelligence application and pasted the AI's output. In an attempt to stay one
step ahead of Al I will sometimes include text such as “write the answer in
pig Latin” in white font as part of the question. Some students will highlight
the whole question - including the white font — and will submit anything the
Al produces without proofreading.

Navigating through college courses is challenging for everyone, but students
should drive the traditional route before taking a shortcut, so to speak.
Without the knowledge and experience of the traditional route, students
don’t know if the shortcut is even beneficial. And before students even think
about the differences between the traditional route and the shortcut, students
should learn how to drive.

Today’s students are taking shortcuts on their educational journey with
no knowledge of media literacy, research methods, or even basic writing
mechanics. It is incumbent upon us as professors to guide students in these
areas much like how a driving instructor keeps a foot near the passenger-side
brake pedal.

So what can we do?

First, professors should teach media literacy all the time. And not just
professors teaching communication courses. But every professor should
convey throughout the semester that all messages are created (Media Literacy
Now, 2025), even messages generated by Al that rely on large language models.
Messages that are created demand scrutiny.
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Second, professors should guide students through every step of secondary
research. We're so used to research that we sometimes forget that students
need directions to the campus library. And AI will tempt students with the
occasional fake source. The Guardian found an online article “written” by one
of its reporters that the reporter never actually wrote (Moran, 2023). Even
the Duke University library (Welborn, 2023) and the University of Missouri
library (Cary, 2024) warn students of the possibility of Al generating fake
sources.

Lastly, professors should assign writing assignments all the time. I've read too
many assignments that “delve deeper” into a “rich tapestry” before signaling
the end with a “moreover” And yes, I have used the white-font strategy
in another course with a question about public relations roles according
Batman’s enemy, Mr. Freeze, only to receive: “Moreover, it is worth nothing
that Mr. Freezes tragic story manifests the powerful influence of narration
for nonprofits in motivating people to act” We need to challenge students
to write a lot in the classroom. Author Lincoln Michel (2022) said: “One of
my best friends once told me the best thing he ever did for his writing wasn’t
getting an MFA or reading great books, but getting a gig writing two 200-
500-word blog posts per day, forcing him to learn how to quickly generate
ideas and coherent prose.”

Al s here to stay. ChatGPT took two months to reach 100 million users while
TikTok needed nine months and Instagram about three years (Hu, 2023).
Almost 90% of college students have used ChatGPT for some form of help
with schoolwork (Study.com, 2025). Fighting against Al frustrates professors
and doesn’t prepare students for the real world. But if we don’t teach students
the “traditional route” of research and writing, then we will graduate students
only capable of copying and pasting content that cites fake sources.

Michael North
Middle Georgia State University
michael.north@mga.edu
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Anna Deeb & Meredith Ginn

Lessons I would teach my younger (educator) self: What I wish I
knew when my journey in academia began

This workshop was presented by two instructors with a combined more than
30+ years of experience in teaching communication courses. It was targeted
toward new teachers of college students, including GTAs, but is applicable to
instructors of all levels of experience. The following list reflects the presenters
top five tips for finding work-life balance and teaching effectively:

1.Work Smarter, Not Harder (save time by grading with rubrics, manage
overwhelm, fit in publishing, etc.).

Syllabi and Designing Courses: one of the most time-consuming aspects
of our jobs

« Don't reinvent the wheel! Syllabi for similar courses are widely available
in various locations: National Communication Association website,
Google search, your own university/college; academic facebook/social
media groups

o Use ChatGPT strategically for course development ideas

« Example: Ask Al to review existing course and ask for fresh
activities on specific topics, such as the importance of soft skills in
the workplace



Rubrics:
« Take time NOW to create rubrics that will save you time later

« Repurpose rubrics across assignments and courses (create a rubric for
essays, discussion posts, short assignments, presentations)

Managing Overwhelm:

« Devise an organizational structure that works for you when saving and
editing files. Know the best way to access files from term to term so you
don’t lose work and have to start from scratch.

» Give yourself realistic goals and timelines. And give yourself grace when
you miss the mark on some!

» Lean on your colleagues and ask for help when you need it. We are all

human, and sometimes certain periods of our life require us to step back.

« Find outlets and opportunities to recharge. Some of Meredith’s favorite
ways include joining a book club, attending theater performances, and
enjoying nature walks.

Publishing:

« Make a plan and calendar in time: What is the goal date for each step?
Work backwards from that.

o Protect writing time during the work week and during summer and
winter breaks by scheduling those times and sticking to them.

« Go with a system that works for you: at some point, you completed a
master’s thesis and/or dissertation with an impossible-seeming deadline
- what worked for you to meet deadlines?

. “No” is a Full Sentence (I wish I had set healthy boundaries, focused on
work/life balance, got comfortable saying no). From Cathy Bussewitz,
“Harness the Power of ‘No' to Boost your Health,” The Atlanta Journal
Constitution, January 26, 2025

o Write a script: Plan out how to say no ahead of time; what will you say?
“No, thank you” or “not quite yet” and give a time frame (ex. “I can’t
serve this leadership role in our volunteer organization right now, but
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come back to me in 2-3 years when I may be ready”)

o Schedule Aggressively: add non-negotiables to calendar (ex. Promotion
portfolio, grading, self-care, time with family, etc.)

« Choose meetings wisely (is it crucial that you go?)

« Take a beat before the “yes” to think about whether you should really say
yes

3. I Know, But I’'ll Also Grow (I wish I had given myself more credit and not
suffered from imposter syndrome).

« Mindset: You are always at least one step ahead of your students, but you
are learning from them, too.

« Getting corrected in class was a big learning moment for Dr. Deeb when
she was a graduate student. She learned from that moment that she
is also learning from her students, and that to be challenged can be a
learning moment for everyone.

o It's okay to show imperfection: model recovery for your students when you
flub up in class.

o Imposter Syndrome is powerful but normal, especially when you are
starting out as an instructor and/or researcher. Read about it and make a
plan to tackle it when it appears.

4. Management Matters (I wish I had more confidence in classroom
management, tracking attendance, student support, etc.).

o It’s okay to experiment semester to semester, class to class; no perfect way
to run a class; what are your non-negotiables?

« Mid-year survey/evaluation to ask students what they need, what’s going
well

o Anna’s students liked group work and wanted more of it; In work-based
learning, students wanted more contact with the project partners. Anna
learned this information through distributing mid-semester and end-of-
semester surveys to students.



5. Community Comes in Clutch (I wish I had exchanged more knowledge
with my colleagues).

« Plan teaching workshops in your department

« Example: Invite colleagues to a “grading smarter, not harder” workshop
to compare grading techniques; ask what tools they are engaging to
boost learning. You may be surprised what opportunities exist, even
among a small department

o Ask your colleagues to see their rubrics, assignment descriptions,
course learning outcomes, etc. to boost your own creativity in designing
courses.

Participants were encouraged to complete the worksheet (Appendix A) to
identify top teaching challenges and to think through how to tackle these
challenges

Anna Deeb
Brenau University

adeebl@brenau.edu

Meredith Ginn
Kennesaw State University
mginn5@kennesaw.edu

Dr. Anna Deeb is a student for life who is deeply committed to empowering
students and community members to communicate with confidence. As
an assistant professor at Brenau University, she teaches public speaking,
interpersonal communication, intercultural communication, and rhetorical
criticism, among other classes. Her favorite class to teach is a survey course
on African American Public Address. Her primary research interests include
U.S. public address, particularly nation-building and activist rhetoric of the
19th century. Dr. Deeb’s most recent research covers diversity, equity, inclusion
and belonging best practices in higher education as well as nineteenth century
activist public address, especially antilynching activist Ida B. Wells. When Dr.
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Deeb is not busy trying to change the world one public speaking student at
a time, she is soaking up time with her husband, two sons, and miniature
schnauzer Monty in Buford, GA. She has degrees in communication studies
from the University of Georgia (Ph.D.), Colorado State University (M.A.),
and Loyola Marymount University (B.A.). She loves getting to know her
students as a communication professor and faculty advisor for the Lambda
Pi Eta Communication Honor Society. Go Golden Tigers!

Meredith Ginn is a graduate of Auburn University, where she received her
bachelor’sdegreein publicrelationsand her master’s degree in communication.
After working in marketing and public relations, she was offered a teaching
position at Georgia Highlands College. During her twelve years there, she
received Cobb County’s “Teacher of the Year” award and was a state finalist
for the University System of Georgia award. In 2017, she accepted a teaching
position at Kennesaw State University in their School of Communication and
Media. For several years, she served as the general education coordinator,
overseeing 25 course sections serving almost 1500 students each semester.
She currently serves her school as a Senior Lecturer and is KSU’s institutional
representative for the Georgia Communication Association.
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Angela Criscoe

Beyond traditional media writing: Integrating social media
shows to bridge professional writing skills

Contributing Authors:
Amy Bishop, Jailey Ferrer Negron, Liberty Klopp, ¢ Madelyn Agostini

This presentation explores an innovative approach to teaching media writing skills
through the integration of social media show assignments in university commu-
nication courses. The project bridges traditional professional writing formats with
contemporary social media content creation, providing students with practical
experience that meets industry demands.

The MSCM 2205 course at Georgia College & State University incorporates the
social media show assignment to help students apply professional writing skills
in digital contexts. This pedagogical approach connects traditional formats (news
articles, broadcast readers, press releases) with the creative demands of social
media content creation. For this contribution to Proceedings, the undergraduate
presenters have penned reflective vignettes on the progression of the lesson plan,
their individual projects, and the process of preparing coursework for scholarly
presentation. Each student’s remarks follow their lesson’s overview.

Professor Angela Criscoe, M.E.A., developed this curriculum to address several
course objectives:

The fundamentals of traditional media writing formats
Application of these formats to social media contexts
Development of production skills through practical application
Team collaboration in content creation and distribution

D=
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Pedagogical Approach
The integration of social media shows within traditional media writing courses
offers several distinct advantages:

1. Applied Learning

Students directly apply theoretical concepts in practical contexts
2. Format Translation

Traditional writing formats are adapted to contemporary platforms
3. Audience Awareness

Real-time feedback helps students understand audience preferences
4. Professional Portfolio Development

Projects result in published work for student portfolios
5. Collaborative Skills

Team-based production mirrors professional media environments

Conclusion

The innovative approach of integrating social media shows into media writing
curriculum creates a bridge between traditional formats and contemporary com-
munication platforms. Students develop adaptable writing skills while producing
content that reaches real audiences, preparing them for the demands of today’s
media landscape.

BEYOND TRADITIONAL MEDIA WRITING:
INTEGRATING SOCIAL MEDIA SHOWS TO BRIDGE PROFESSIONAL WRITING SKILLS

The Shows

)

COOKING CREATIONS

™ GEORGIA
QCOLLEGE

& STATE UNIVERSITY

Angela Criscoe
Georgia College & State University
angela.criscoe@gcsu.edu
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Amy Bishop

College Cooking Creations

Presented by Amy Bishop (Sophomore, Mass Communication), this social media
show focuses on quick, easy, and budget-friendly meal preparation for college
students. The project components included:

« Development of two-column scripts following professional broadcast format
« Multiple drafting stages with instructor feedback

« Strategic scripting of spontaneous-seeming content (“ad-lib”)

« Coordination of production schedules through team collaboration

o  Weekly publishing schedule with regular Friday releases

BEYOND TRADITIONAL MEDIA WRITING:

INTEGRATING SOCIAL MEDIA SHOWS TO BRIDGE PROFESSIONAL WRITING SKILLS

Writing the Script

College Cooking Creations Q
(ttege

« Two-column Script
* Rough Draft & Rewrite
« Scripting ad-lib COOKING CREATIONS

= Teamwork to coordinate a production schedule -
every
friday!

Amy Bishop, Sophomore

College  u4.¢
™ GEORGIA R,
@G OV

My experience on Professor Criscoe’s project and at the academic conference was
difficult but rewarding, particularly in developing the scripting for our “College
Cooking Creations” program. When we began, our group was eager to create con-
tent for college students seeking affordable, easy cooking. I wasn't initially confident
about script writing since none of us had formal training in media production. Our
findings were that good cooking content meant easy, fast filming gave us direction,
but creating effective scripts proved challenging.



Our scripting evolved dramatically throughout the project. We started with word-
for-word scripts before shooting, which proved impossible and way too restrictive.
Through trial and error, we developed a flexible two-column scripting style, with
camera positions and visual elements in the left column, and dialogue and key
points in the right.

Most valuable was how our scriptwriting became collaborative. Rather than some-
one dictating exact phrasing, wed agree on essential facts (“two tablespoons of but-
ter”) and work collectively during filming to create natural, engaging presentations.
This process of rough draft, collaborative filming, and script finalization afterward
produced content that both educated and felt authentic. Our rotating positions
proved surprisingly beneficial. As we changed roles weekly, we gained perspective on
what worked both behind and in front of the camera, improving our communica-
tion and accommodation for everyone’s timing and abilities.

The journey to the conference itself was challenging. I drove through Atlanta in
pouring rain, which only made my nerves worse than they already were. However,
the conference experience was transformative. It was insanely cool to see students
from different schools showcase their accomplishments. Walking into this convention
felt overwhelming at first and I questioned whether I was credible enough to speak
alongside professors and other scholars. Yet during our presentation, I found myself
speaking with unexpected confidence.

The return journey carried a different energy. The nerves remained high, but now
from the exhilaration of what wed accomplished. Discussing feedback and connec-
tions made at the conference, I realized this experience had shifted something fun-
damental in how I viewed myself academically and professionally.

What began as a straightforward assignment became an investigation into collab-
orative media work and the importance of adaptability. I've carried these lessons

in on-the-spot adaptation and team communication to my other classes and job,
now approaching group projects with newfound confidence and perspective on what
effective collaboration truly means.

Amy Bishop
Georgia College & State University
Department of Communication
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Jailey Ferrer Negron

Who Dat?

Presented by Jailey Ferrer Negron (Sophomore, Mass Communication), this sports
trivia show highlighted athletes’ knowledge and campus sports culture. The project
included:

« Social media coordination across platforms

» Creation of consistent branding

« Interview segments with athletes and students

« Content management and engagement tracking

BEYOND TRADITIONAL MEDIA WRITING:
INTEGRATING SOCIAL MEDIA SHOWS TO BRIDGE PROFESSIONAL WRITING SKILLS

T

Social Media Coordinator ¢ whidanhaw L,

@whodat.show
38 18 162
Following  Followers. Likes

Who Dat?

* Purpose of this role

* Responsibilities & Processes
» Goals & Accomplishments

» Value of the project

7 Message D v

sports trivia show for our college
m

classiin
insta: @whodatshow

Jailey Ferrer Negron, Sophomore
Mass Communication
MSCM 2205

GEORGIA
COLLEGE

& STATE UNIVERSITY

Dr. Angela Criscoe was a wonderful mentor and professor in welcoming her
students into the world of social media communications.

Prior to the GCA conference we were assigned a four-week long project that
was exciting to complete. I loved having the firsthand approach of practicing
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what I am hoping to do in the future. When Dr. Criscoe sent the email offering
the opportunity to present, I did not waste a second to reply. I knew that this
opportunity would not only help with my presenting skills but also look good on
LinkedIn.

Once the group of ladies had been established as the presenters, we each pre-
pared slides that discussed each part of the project. I did the social media coor-
dinator section, which came naturally to me as I really enjoyed the process of
managing my group’s social media. However, we had all decided we were going
to be present at this conference months in advance, so it was far away. Until
January came and somehow that flew by and then it was February.

Dr. Criscoe and our group met up and practiced, I felt wholly unprepared, but
Dr. Criscoe said I sounded great, so I must have. On the way to the conference,
I was more nervous about the two-and-a-half-hour drive than the conference.
But once I made it to the hotel, I was buzzing, mostly with nerves, but also the
excitement of a new experience and meeting new people. I practiced my presen-
tation until my voice started to die out and I decided to save it for the morning.

I remembered talking to my fellow presenter Madelyn Agostini saying, “I just
realized we are in a room full of outgoing people; I am no longer the most out-
going person.” She just laughed and then I became even more nervous. When
we presented, I felt at ease, a rare occurrence when I am in front of a group of
people. But two professors whose class I am taking and the other I had previous-
ly were there and suddenly I was okay. Familiarity always helps.

After the presentation, all the weight on my shoulders ceased to exist. I was no
longer feeling the pressure of being perfect, instead I got to watch other present-
ers be just as great if not better and learn about what every student and profes-
sor were interested in discussing at GCA. The conference left me feeling light and
excited about my future in communications and for all the connections I will
make in the future.

Jailey Ferrer Negron
Georgia College & State University
Department of Communication
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Liberty Klopp

Paws Up

Presented by Liberty Klopp, this program was a game show featuring faculty and
students. The video production project focused on:

o Look of the show, length of the show, and platform distribution
o Technical aspects of the filming process
« Creative problem-solving for production challenges

The visual materials included graphics from social media platforms and screen-
shots from two episodes.

BEYOND TRADITIONAL MEDIA WRITING:
INTEGRATING SOCIAL MEDIA SHOWS TO BRIDGE PROFESSIONAL WRITING SKILLS

—
Video Production Flannery

O’Connor

Paws Up

* Look / Length / Platform
* Filming Process

+ Challenges

» Value of the project

Jailey Ferrer Negron, Sophomore
Mass Communication
MSCM 2205

GEORGIA

& STATE UNIVERSITY
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On Paws Up we bridged the gap between professors and students through a
game of Heads Up. Heads Up is a game made by Ellen DeGeneres in which one
person is holding a word above their head and the person must help them guess
it. In our custom pack we designed it so that the words were focused on Georgia
College and State University and the chosen major for that episode. By choosing
to keep the guests within the same major while rotating which major was in
each episode we engaged with several audiences and strengthening connections
between student and staff. Regarding the visual look we wanted to make sure
that both players were in the shot as it flipped back and forth to whoever was
speaking.

When the players were not on screen, we would have one of our group members
standing in front of the camera introducing or signing off that week’s episode.
On the day of filming, we would meet at least a half an hour prior to our guests
arriving to set up, where we would move set pieces around as needed and set up
two tripods and phones to record. Once the players arrived, we sat

them and explained the rules of the game. Once done with that filming the
game, we filmed the intro and outro Throughout the episodes we found that it
was best to use two different editing software.

First, we would line up the audio and edit the clips together. After that we
moved the footage into a separate software to add the text on screen. A ma-
jor issue we ran into when filming was finding participants, few people were
available and willing due to the timing being close to midterms. With a limited
pool of people to pick from we had to be very flexible with our schedules, which
meant balancing up to six schedules for twenty minutes of filming.

Another issue we faced was in editing, we did not know much about editing so
we had to learn different techniques to synchronize the videos with the audio.
As such we would have two videos with sound uploaded and would then have
to carefully overlap them. That way once one audio was cut out the words heard
still matched what the speaker was saying

Liberty Klopp
Georgia College & State University
Department of Communication
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Madelyn Agostini

Who Dat?

Press release writing presented by Madelyn Agostini

 Each media show was assigned a student to write a press release about the
upcoming episode.

o Interviewing the production team

o Acquiring quotes for the press release

o Formatting the press release properly and submitted to media outlets.

BEYOND TRADITIONAL MEDIA WRITING:
INTEGRATING SOCIAL MEDIA SHOWS TO BRIDGE PROFESSIONAL WRITING SKILLS

Writing the Press Release

Who Dat? -
* Purpose of this role ity byl
* Responsibilities & Processes

* Goals & Accomplishments
* Value of the project
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Madelyn Agostini, Junior
Mass Communication
MSCM 2205

GEORGIA
S5 ARCl

Madelyn Agostini
Georgia College & State University
Department of Communication
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Pamela A. Hayward

The Ups and Downs of Uncertainty Reduction Theory: An Activity
for the Communication Theory Course

Objective

The objective of this GIFTS activity is to help illuminate the 28 theorems
of Uncertainty Reduction Theory by incorporating a psychomotor learning
element to the exercise.

When to Use

This activity can be used during a class lecture/discussion on Uncertainty
Reduction Theory or used in a later class period to provide a refresher on
the theory concepts.

By incorporating physical movement into this exercise, it can enhance
learning and retention of the concepts involved. As pointed out by the Uni-
versity of Michigan College of Literature, Science, and the Arts:

(M)ore recent studies show that increasing the physical activity of col-
lege-age students’ results in positive academic outcomes..Giving any op-
portunity for students to move during class, from a ten minute standing
coffee break to a kinesthetic learning activity can positively impact stu-
dent learning. (LSA Learning & Teaching Technology Consultants, n.d.,
para. 1).

The Theory

Uncertainty Reduction Theory, developed by Charles Berger, looks at the
uncertainty we face when we approach an interpersonal interaction with an-
other person. Uncertainty reduction highlights around both behavioral and
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cognitive questions (Griffin et al., 2023). The theory revolves around eight
axioms connected to interaction uncertainty (1-verbal communication,
2-nonverbal warmth, 3-information seeking, 4-self-disclosure, 5-reciprocity,
6-similarity, 7-liking, and 8-shared networks). These axioms can be paired
together “to produce additional insight into relational dynamics” (Grifhin et
al., 2023, p. 112). These pairings lead to 28 theorems. For example, Theorem
1 posits that if verbal communication increases, nonverbal warmth will also

increase in tandem.
Materials Needed

You will need eight pieces of 8-1/2” by 11” paper which you can mount on
cardboard, if desired. Each of these cards should have one of the eight ax-
ioms and its axiom number typed or printed on it in a large, easy-to-read
font.

Set Up & Procedure

This activity works best when used after students have been introduced to
Berger’s Uncertainty Reduction Theory through reading, lecture, and/or
discussion. Noting that this exercise will help students better understand the
28 theorems, the person leading the activity should ask for eight volunteers
from the classroom.

These eight volunteers are asked to stand across the front of the room in a
line, facing the other students. Each volunteer is given one of the eight axi-
om cards.

You may line the students up so that the eight axiom cards volunteers are

in numerical order (1-verbal communication, 2-nonverbal warmth, etc.).
Or, if your textbook includes a matrix of the 28 theorems, you can line the
students up in the order the axioms appear on the matrix X-axis in the book
visual. This could be helpful if students want to follow along in the book or
refer to the figure in the book later. For example, the matrix in A First Look
at Communication Theory (Griffin et al., 2023) has the axioms in the fol-
lowing order: 1, 2, 4, 3, 5,7, 6, and 8.
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Implementation

Once all of the volunteers are lined up, ask the class to put away their books
and notes. This activity works best if students are having to use their critical
thinking skills to figure out the answers versus merely referring to course
materials.

This activity will take place in several rounds. For the first round, all vol-
unteers are asked to hold their axiom cards at a waist-high neutral level.
You then ask the Axiom 1 (verbal communication) volunteer to raise their
axiom card above their head. Each successive volunteer is then asked, one
by one, to either raise (toward their head) or lower (toward their legs) their
axiom card based on how they think their axiom would interact with Axiom
1. For example, if Axiom 1 (verbal communication) increases (card is raised
up), Axiom 2 (nonverbal warmth) would also increase (card also raised

up) based on the premise that if there is more verbal communication, un-
certainty is reducing and nonverbal warmth would also increase (and vice
versa). You would continue this process for this round until all other axiom
cards are raised or lowered.

If any of the volunteers become confused or stuck, it is best first to let them
think it through on their own. If there is still confusion, you can ask the
class observers to provide hints/coaching.

Once all axiom cards demonstrate their correlation to the Axiom 1 card, the
volunteers are asked to return their cards to the neutral position. Then, the
next round ensues where the Axiom 2 (nonverbal warmth) volunteer raises
their card and each subsequent volunteer in the line needs to raise or lower
their card in relation to the Axiom 2 card being raised.

Where this activity gets interesting is in spots where the theorems are
counter-intuitive due to the nuanced concepts used in this theory. For ex-
ample, Theorem 4 states that if nonverbal communication (Axiom 1) in-
creases, reciprocity (Axiom 5) decreases. The student volunteers almost al-
ways get this wrong the first time around. This leads to an excellent learning
moment where you can go into more detail explaining that reciprocity, as
Berger frames it, means a more structured style of communication/disclo-
sure. However, if verbal communication increases we would assume uncer-
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tainty is reducing and conversation can become more free-flowing and less
structured. Thus, Axiom 5 would decrease when Axiom 1 increases.

Tips for Success

The key to this activity is to let the student volunteers have time to think
through their options in terms of raising and lowering their axiom card. If
you jump in with hints and corrections immediately, they will not have been
given the chance to work through the uncertainty reduction “math” on their
own.

Typically, when volunteers get confused or stuck, others in the volunteer
line or in the class will jump in with assistance. This gets everyone actively
engaged in these concepts.

Some of the theorem combinations are unexpected and I have found over
the years of using this activity that these confusions can lead to some in-
sightful and complex discussions. Often, a few people will “get” the pattern
of how the various axioms are paired and provide examples to help teach
the rest of the class. Of course, no theory is without its critics. The more
counter-intuitive theorems have been debated by others and you can bring
this up as an accepted aspect of theory/theory development.

Pamela A. Hayward
Augusta University
phayward@augusta.edu
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